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ABSTRACT
AN IN-SERVICE TEACHER TRAINING MANUAL FOR PROMOTING EFFECTIVE
INTERVENTIONS OF STUDENT MISBEHAVIOR FOR
PRIMARY SCHOOLS IN BELIZE
by
Shirlene Agnes O'Brien
May2002

An in-service training manual with effective strategies for managing students'
behavior was designed for Primary Schools in Belize. The techniques and materials
included are based on a review of relevant literature, best practices and appropriate
resources collected from elementary and middle schools in the United States and one
primary school in Belize. The manual will provide school principals and teachers with
criteria for developing school-wide discipline plans, programs for encouraging and
recognizing good behavior, and effective classroom behavior management and
intervention strategies.
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CHAPTER ONE
Introduction
Overview

Belize is a Central American Country, with its population predominantly made up
of a mixture of cultures. It is considered to be a relatively young nation, emerging from
the former colony of British Honduras. Numerous laws and policies that were developed
during that era have been examined and upgraded over the recent years. The education
system is one such structure, still being revised to meet the changing needs of our
Belizean society as well as international standards.
Historically in Belize corporal punishment has been customary and a common
method of disciplining students in the classroom. Merriam Webster's Collegiate
Dictionary (1998), defines corporal punishment as "punishment affecting the body."
It involves the application of physical pain as a way of changing behavior. Although

many believe that corporal punishment is an ineffective method of discipline because it
doesn't necessarily teach students a more appropriate behavior, its use has been generally
accepted and supported by parents and teachers in the Belizean community.
In 1991, Belize signed the Declaration of the 1990 World Summit for Children,
committing itself to child survival, protection and development. The described
commitments have been translated into a National Plan of Action for Children; a plan that
endorses the Convention on the Rights of a Child (National Committee for Families and
Children [NCFC] and United Nations Children Fund [UNICEF] 1997). There has since
been increased education and awareness among Belizeans on the rights of children and
1

2

their freedom from physical violence, which has resulted in a decline of using corporal
punishment as a form of discipline within the homes and classrooms. In affirmation,
during his main address at the first conference on Alternative Methods of Child
Discipline held in Belize in 1999, the Minister of Education, Hon Cordel Hyde
emphasized that corporal punishment or whipping is unacceptable and should be
removed as a discipline option available to teachers.
Students who exhibit inappropriate behavior are evident to most teachers, and this
can negatively affect the learning environment in a classroom. According to Charles
( 1999), misbehavior is behavior that is perceived as unsuitable for the circumstance in
which it occurs. When teachers are able to effectively manage classroom behavior, they
create a positive classroom environment for their students. In a review of literature
Emmer and Stough (2001), stated that classroom management may vary, but usually
involves teachers taking action to establish order or elicit students' cooperation.
Problem
Belizean teachers are faced with a new challenge in classroom management
without the option of corporal punishment. They have shown some resistance to giving
up this practice as a means of disciplining children (NCFC and UNICEF, 1997).
Furthermore education statistics show that in 1999 - 2000 only 50% of Primary School
teachers were trained (Ministry of Education 2000, p. 33). This indicates that a high
percentage of teachers need support and training in alternative strategies for managing
students' behavior. If teachers are to exercise and maintain effective classroom
management, a commitment must be made to train teachers, administrators, and inservice teachers.

(
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Purpose of the Project
The purpose of this project is to develop an in-service training manual for
promoting effective interventions of student behavior for Primary Schools in Belize.
This project will provide definitions and propose modified strategies of behavior
management in Belizean schools based on appropriate literature, models of discipline and
current practices in selected schools in the United States and one school in Belize. The
result should lead to improved classroom management skills, reduction of student
misbehavior and increased learning.
Significance of the Project
Training in classroom behavior management is needed in Belize and this manual
will serve as an adaptable tool for primary school teachers and principals. It will provide
them with alternative strategies for dealing with misbehavior and promote positive
behavior of students. The procedures for managing behavior will be presented in a
format that can be applied in Belizean schools.
Limitations of the Project
This training manual is intended specifically for presenting alternative strategies
of effective classroom management for Belizean teachers using key ideas from a variety
of models. Since corporal punishment is a culturally acceptable practice in Belizean
homes and schools there may be some resistance in accepting the proposed techniques.
However, with the elimination of corporal punishment as a means of discipline by
teachers, this manual will serve as a valuable resource.
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Definition of Terms
Cmporal Punishment. Punishment affecting the body (Merriam Webster's
Collegiate Dictionary, 1998).

Misbehavior. Behavior that is considered inappropriate for the setting or the
situation in which it occurs (Charles, 1999, p.298).

Discipline. What teachers do to help students behave acceptably in school.
(Charles, 1999, p.295).

Rules. Statements that indicate clearly how students are to behave. (Charles, 1999,
p.300).

Logical Consequences. Natural outcomes of the rule violation. (Curwin and
Mendler 2001, p.71)

CHAPTER TWO
Review of Literature

Introduction
In his textbook on classroom discipline, Charles (1999) defined misbehavior as
"behavior that is considered inappropriate for the setting or the situation in which it
occurs" (p.2). Discipline is intended to prevent, suppress, and redirect misbehavior.
Traditionally, corporal punishment has been a common method of disciplining Belizean
students. According to the Ministry of Education's (2000) Handbook of Policies and
Procedures for School Services in Belize, punishment may be administered by the
principal, or by a member of his staff under his authorization for repeated and serious
offences. It must also be provided that any such punishment should not be excessive and
harmful to the child.
NCFC and UNICEF Belize (1997) indicated that many parents and teachers in our
Belizean society still generally support the use of corporal punishment, even though there
are no indicators to suggest that its use is effective as a means of positively shaping
behavior. Moreover, many of the children displaying frequent behavioral problems come
from homes where corporal punishment is common.
In a study conducted by Myers and Holland (2000) to determine whether teachers
considered the function of a behavior before deciding upon an intervention, they
suggested that all teachers have faced or will encounter students who are perceived to
have a significant behavioral problem, while Charles (1999), proposed that all teachers
want to teach well and help students learn. They consider misbehavior as disruptive to
5
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the learning process. If teachers need a better understanding of the causes of
misbehavior, they also need effective counter measures they can apply. Punishment can
promote motivation and expected behavior, but often produces highly undesirable side
effects such as fear, dislike, and desire for revenge. This was also supported by the
American Academy of Pediatrics (2000), as they stated that, "corporal punishment may
affect adversely a student's self-image and school achievement and that it may contribute
to disruptive and violent student behavior" (p. 343).
In Belize the basic requirement for a trained teacher is the equivalent of an
associate degree or two years training beyond high school, while untrained teachers
generally hold a high school certificate. Education statistics show that in 1999 - 2000,
only 50% ofBelizean Primary School teachers were trained. This information suggests
that there is a significant percentage of teachers who may need training in more effective
behavior intervention strategies.

Brainiard (2001) stated that, "effective classroom

management involves teacher attitude and desire, setting of expectations, and positive
actions. Furthermore, new teachers sometimes do not understand, as do experienced
teachers and administrators that much of student misbehavior can be avoided" (p. 207).
Alemany & Majos (2000) reported in a study of teacher regulation of classroom
activity and teacher-student behavior that intervention strategies used by the teacher are
key to understanding what happens in the classroom. In another review of research on
classroom management, Emmer and Stough (2000) established that teachers whose
classes had greater achievement gains exercise better management skills, and spent less
time in transition and dealing with discipline problems. They also managed instructional
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activities more effectively by keeping activities moving at a brisk pace and provided clear
expectations and directions.
Myers and Holland (2000) suggested that education-training programs should
increase the emphasis on behavioral management skills in pre-service-training programs.
In a situational analysis of children in Belize, NCFC and UNICEF (1997) reported that
apart from the acute shortage of trained teachers in Belizean primary schools, there has
been a wide variation in the extent and quality of training provided. The purpose of this
project is to develop an in-service training manual with practical options of managing
behavior for primary school teachers in Belize.
School-wide Plan
The need is increasing for schools to develop school-wide discipline programs.
The purpose of these programs is to provide a safe and orderly environment for learning,
high standards and expectations, opportunities for student involvement and responsibility
and an emphasis on positive behavior and preventive discipline.
School wide systems typically have three main components (a) a policy
conveying discipline established by the school and then disseminating it to
teachers and the community, (b) rules or agreements about desirable student
conduct, and (c) enforcement procedures, consequences, or other types of follow
up with offending students. (Charles 1999, p.263 - 64)
Practical examples of school plans depicting these components include Shelton View
Elementary School (2000-2001), Trent Elementary School (2001-2002), Moses Lake
Elementary (2000-2001), Morgan Middle School (2001-2002), Foothills Middle School
(2000), Snoqualmie Middle School (2001-2002) and Santa Elena Primary School (2001 ).

8

In order to achieve school improvement and classroom discipline the roles of all

members within the school and community must be emphasized. Principals hold a
leadership role in promoting and enforcing regulations (Cotton, 2001), while teachers'
have responsibilities in emphasizing clear standards and enforcement measures.
furthermore, parents/guardians responsibilities in the learning process need to be clarified
and encouraged and students' must have a clear understanding of their responsibilities at
school and school functions. Each teacher, student and school situation will be different,
and educators need to know how to alter plans to fit their situations.
Programs for encouraging and recognizing students' behavior
In their text, Burnett and Rusnak (1999) suggested that developing character is a

joint responsibility of families, schools, churches and local communities and groups.
They recommended several criteria for integrating character education in schools: (a)
through responsible action, (b) through positive interaction, and (c) through consistent
patterns of action. If students are expected to demonstrate behaviors that are consistent
with positive values, it is important for them to develop a clear understanding of the
meanings of these values. North Springs Elementary in Columbia, SC offers a useful list
of values and definitions that can serve as a guide for classroom and student activities,
while at Allen Elementary School a similar list of value words are taught to students
through a Word of the Week program. Some corresponding activities for exploring
values among students shared by Hopkins (1997) in his article involve collaborating with
students to develop rules of virtues for their classroom, and providing students
opportunities to share stories about examples where they have seen these values
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demonstrated. These supporting student activities may be done using drama, journal
entries, discussions and role-play.
There are numerous school-wide programs and activities that can be
implemented to build positive character among students. Examples of such programs
include the Put-em-up program used at Morgan Middle School and Student of the Week
program practiced by Trent and Morgan Middle School. Whatever program is adopted,
schools need to identify ways of recognizing students for demonstrating and practicing
desired behaviors. Wiles and Bondi (1998) stated that, " .. .if a pleasant consequence
follows a behavior (reiriforcement), the behavior is more likely to occur in the future"
(p.128). Other recognition methods can include honoring students in assemblies, posting
names on school's bulletin board, good behavior slip sent home to parents (Canter and
Canter 1995), and certificate of kindness (Partin, 1999).
Teacher Preparation

The way a teacher regulates behavior and interactivity in the classroom depends
on the classroom practices of the individual teacher. In his teacher's survival guide,
Partin (1999) suggested that the ability to manage students' behavior is the main concern
for beginning teachers as well as experienced teachers. He stated that the ability to
develop harmonious, respectful relationships with students is one of the best predictors of
who will survive in the teaching profession. Emmer and Stough (2001) also reported that
when effective teachers started a school year they had a clear idea of the behavior desired
and they taught these expectations. They pointed out that the foundation for a successful
school year is laid out by the teachers' preparation to deal with classroom management at
the beginning of the school year. Harlan (1996) suggested that there are certain negative
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thoughts and attitudes regarding classroom management and discipline which teachers
need to resist and replace them with a more positive outlook of the issues.
Brainiard (2001) suggested that teachers often need assistance in developing the
qualities needed to establish a realistic approach towards effective classroom
management. He proposed that teachers could become more effective classroom
managers through self-evaluation. In their study, Alemany and Majos (2001) likewise
concluded that a large part of a teacher's job is regulation. It is, therefore, important for a
teacher to analyze the strategies and resources he/she uses for regulation, as part of a
general process of self-evaluation. By analyzing his/her own role and strategies in the
regulation of student's behavior and interactivity, a teacher can better assess the quality
of his/her contribution to the teaching-learning process. Their findings concur that selfevaluation by teachers can contribute to improved teacher-student relationship and
managing of student behavior.
Classroom Management

Emmer and Stough (2001) verified that when teachers established guidelines for
behavior, planned and taught routine procedures for class activities, and monitored
student behavior so that initial problems were corrected before inappropriate behavior
could be established, they achieved greater academic success and spent less time dealing
with discipline. Charles (1999) also advised that dealing with student misbehavior is an
important part of teaching. Many teachers are reluctant to deal with behavior problems,
but teachers should consider misbehavior as an opportunity for teaching responsibility.
He regards teaching good behavior as important as teaching content. Charles
summarized a variety of significant models for building classroom discipline and
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teaching appropriate behavior. Some of the key ideas recommended are based on the
following discipline models: (a) The Dreikurs Model of confronting mistaken goals, (b)
The Neo-Skinnerian Model of shaping desired behavior through reinforcement, (c) The
Fred Jones Model of positive classroom discipline, and (d) The Glasser Model of helping
students to make good behavior choices.
Driekurs 's Focus on Discipline

Driekurs explained that students' behavior is motivated by the desire of
belonging. He then continued by saying "students choose their behavior based on their
understanding of a situation" (Charles, 1999, p.47). He pointed out that when students
fail to achieve their goal to belong they select undesirable behaviors in a mistaken belief
that it will gain them recognition, or what he refers to as mistaken goals. He identified
the mistaken goals students' exhibit as "(a) getting attention, (b) seeking power, (c)
seeking revenge, and (d) displaying inadequacy" (p. 48). Driekurs suggested that when
students seek mistaken goals, teachers should identify and confront the mistaken goal to
redirect students.
Skinner's Focus on Discipline

Skinner focused on directing behavior through reinforcement. He suggested that
desired behavior is strengthened if followed by immediate reinforcement. Undesired
behavior is weakened if it is followed by punishment or if it is not reinforced. His
example of positive reinforcement in school is providing a student with something they
desire after an appropriate behavior. According to Skinner, applying constant
reinforcement produces the best results during the early phase oflearning.
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Jones's Focus on Discipline
Jones proposed that the function of discipline is to achieve students' learning in a
positive classroom environment. He recommended several techniques in maintaining
good behavior management: (a) providing an organized classroom structure, (b) using
body language in "setting limit on behavior" (Charles, 1999, p.110), (c) Using incentives
to develop responsibilities, and (d) positive support systems for individual students.
There are many ways to support individual students and one such example may involve
helping them to develop a homework plan in order to complete assignments.
Glasser 's Focus on Discipline
In Glasser's earlier focus on discipline, he stressed the importance of building
students' responsibility and helping them to make better behavior choices. He
recommended several strategies for teachers to practice, including developing class rules,
making fair judgments about students' behavior, encouraging alternative behavior,
applying appropriate consequences, and continuously expressing desired behavior.
CUlwin and Mendler Focus on Discipline
Curwin and Mendler (2001) maintained that to be effective, discipline plans
should address the prevention dimension, the action dimension, and the resolution
dimension of discipline. Prevention focuses on steps to prevent discipline problems,
while action focuses on what teachers do when discipline problems occur and resolution
is used to formulate plans of positive action for chronically misbehaving students. They
also suggested that classroom rules could be developed by students and teachers through
discussions. These rules help to specify acceptable and unacceptable behavior in the
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classroom, while action refers to what teachers use in the classroom to help their students
understand why the behavior is inappropriate and teaching them alternative behavior.
Canter and Canter Focus on Discipline
Canter and Canter's discipline model placed emphasis on helping teachers to
develop a classroom situation where helpful classroom rules are established, students
receive positive recognition when rules are followed, and appropriate consequences result
when students choose not to follow rules. In their text Rhodes, Jenson and Reavis (1998)
stated that, "Good classroom rules should be the backbone of any proactive strategy to
reduce problem behavior" (p.19). In his article, Allen (1996) likewise indicated that key
elements in preparing a classroom management plan include rules as well as positive and
negative reinforcers.
Functional Assessment
Myers and Holland (2000) investigated why many teachers convey fiustration
over ineffective interventions and their inability to alleviate certain behavior problems in
the classroom. For the purpose of their study they categorized behavior into four classes
of problem behavior: (a) destructive, (b) aggressive, (c) non-compliant, and (d)
disruptive/off task. Their findings showed that disruptive/ off-task behavior was the most
common classroom problem, while aggressive and destructive behaviors were less
frequent. In another study conducted by Bibou-Nakou, Kiosseoglou and Stogiannidou
(2000) they also found disobedience, disturbing others and off task behaviors to be the
most frequent classroom behavior problems. Their studies associated teachers' preferred
actions as dependent on the misbehavior itself and sometimes attributing to providing
fewer possibilities for change. Therefore, for teachers to develop an effective
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intervention plan they must at least have a good profile of the behavior. They
recommended conducting a functional student assessment to determine the function of a
behavior.
According to Myers and Holland (2000), functional behavioral assessment
attempts to identify environmental events that are linked to the misbehavior. Most
misbehavior falls within four functional categories (a) escape, (b) attention, (c) tangible,
and (d) sensory. When a person engages in a behavior to avoid a particular task, person
or setting the behavior is considered as an escape function. A person who engages in
behavior to be noticed is using the attention function. When a person engages in
behavior to obtain a physical object, the behavior has the tangible function. When a
person engages in repetitive behavior for self-stimulation purposes the behavior is a
sensory function.
Myers and Holland also reported various strategies that can be used to assess
behavioral functions, including observations, interviews and checklists. They indicated
that by identifying environmental and consequent events associated with a behavior, a
profile about the function of the behavior can be drawn and appropriate intervention
strategies become more apparent. If for example a child engages in disruptive behavior
to obtain attention, then a more appropriate manner of obtaining attention is taught. They
argue that when teachers deal with misbehavior by simply picking their favorite
intervention strategy, this may not reduce the misbehavior or teach them more
appropriate alternative behavior. In some cases the intervention action could reinforce or
strengthen the misbehavior.
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Educational Marketing

According to Kowalski (1996), service promotion function to inform the public
about new or available programs or services. He suggested using image promotion to
reinforce a special image of an organization, for example when a philosophy is being
adopted. In addition, Holcomb (1993) proposed that community education programs are
essential in educational marketing.
Summary

The literature review referred to statistical information emphasizing the need for
behavior management training ofBelizean teachers. There are significant variations
outlined in the models and approaches to dealing with discipline in schools. Some of the
models presented focused on causes of misbehavior, while others were directed towards
managing behavior by having a school plan, behavioral interventions, helping students to
develop self-control and responsibility and using functional assessment to determine
behavior intervention. Even though functional assessment is a useful technique in
behavior modification, it is currently beyond the scope of most Belizean teachers because
they lack formal teacher education training. The underlying principle is that when
developing a school/classroom plan, it should be designed around the school/classroom
unique needs and setting, as well as the individual teacher's level of training and
background.

CHAPTER THREE
Procedures

Introduction
The purpose of this project is to develop an in-service training manual for
promoting effective interventions of student misbehavior for primary schools in Belize.
The manual will incorporate valuable information on the needs and criteria for
development of a school discipline plan, teacher preparation in effective strategies for
classroom management, effective behavior intervention and modification strategies and
examples of positive character building programs for schools.

Need for the Project
The need for this project evolved from Belize's national education statistics
indication on the demand for teacher training and the removal of corporal punishment as
a means of discipline for primary school teachers. Student misbehavior affects the
learning environment, and educators continuously deal with the issue of behavior
management in various school situations. These recommended behavior management
practices are needed in Belize to help untrained and trained teachers currently teaching
transition from corporal punishment practices to applying more appropriate techniques
and to provide principals with materials that can be used for instructional leadership.

Procedure
This training manual was designed using various approaches for gathering
relevant information and materials. School plans and policies were collected and
reviewed from elementary and middle schools in Washington State and one primary
16
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school in Belize. Weekly observations to monitor classroom management techniques
were conducted at Morgan Middle School in Ellensburg, as well as Foothills Middle
Schools and Columbia and Washington Elementary Schools in Wenatchee, Washington.
Additional related literature on best practices and models in classroom management were
also reviewed and adopted in the development of this manual.
Planned implementation and assessment of the project
This project will be implemented in Belize through short term in-service
workshops. It will first be piloted at Santa Elena Primary School in the Cayo District
during 2002-03 school year. Throughout the year, accurate records regarding the
frequency of classroom behavior incidents and office referrals, as well as feedback from
teachers on the most helpful strategies and materials will be kept. This information will
help to support efforts and encourage local school managers to extend its use in their
schools.
Public relation functions are fundamental in promoting a new program or idea.
According to Kowalski (1996), service promotion function to inform the public about
new or available programs and services. He suggested using image promotion to
reinforce a special image of an organization, for example when a philosophy is adopted.
In addition, Holcomb (1993) proposed that community education programs are essential
in educational marketing. This training manual will be available and promoted to other
school principals and teachers through:
a) Personal visits and distribution of hard copies to local school managers and
schools.
b) Distribution of a brochure explaining the purpose and use of the manual.
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c) An electronically produced web page.
d) An interview on the local TV news with the author, accompanied by the principal
of Santa Elena School.

CHAPTER FOUR
The Project
This in-service training manual on effective interventions for managing behaviors
was designed specifically for primary schools in Belize. It is a resource guide for school
principals to use during in-service training and individual teacher conferences and also
for teachers to utilize as a guide in maintaining effective classroom management using
practical applications.
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INTRODUCTION
The educational system in Belize has experienced a series of transformations over
recent years, including the removal of corporal punishment as a method of discipline for
teachers. In addition, the literature suggested that teachers often need assistance in
developing the qualities needed to establish a realistic approach towards effective
classroom management. For these reasons the author decided to create a training manual
to offer Belizean teachers and principals other, more positive options for managing
behavior.
The strategies and materials included in the manual are based on a range of
literature on best practices and resources from elementary and middle schools in
Washington State and one primary school in Belize. The information extracted--either
verbatim or paraphrased--were taken from Morgan, Foothills and Snoqualmie Middle
Schools, and Shelton View, Moses Lake, and Trent Elementary Schools in Washington
State and Santa Elena Primary School in Belize. The methods proposed may be used in a
variety of school settings and situations. The manual was organized into the following
sections:
Section I: Developing a school-wide plan
Section II: Programs for encouraging and recognizing good student behavior
Section III: Essentials of effective classroom management
Section IV: Identifying problem behaviors and intervention strategies
The author recommends for individual school principals and teachers to start by
identifying the needs of their school or classroom and then adapting those principles and
P-4

activities to meet their specific needs. An opening discussion to identify these needs
could begin with a review of the thoughts presented in Appendices A and B.
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SECTION I
DEVELOPING A SCHOOL-WIDE PLAN
The sources of information cited in this section are based primarily on relevant
literature, and current school plans and policies collected by the author from the schools
listed in the introduction. Since the education system in Belize is significantly different
from that in the United States only procedures perceived as applicable to schools in
Belize were used in this section. According to Charles 1999, school-wide systems should
have three major elements:
1) A discipline policy
2) Rules or consensus about expected student conduct
3) Enforcement measures or consequences
Discipline Policy
A discipline policy should be established by the school and must conform to the
national education rules. It may include several components:
School's philosophy regarding discipline and education. Some examples of

school philosophies are:
a) Acknowledge government's educational policies, we accord to promote
quality education instilling positive moral values in children, thereby empowering
them to become productive citizens. (Santa Elena Primary-Catholic Public
School, 2001)
b) Morgan staff has high behavioral and academic standards and expectations for
students. Our belief is that students respond appropriately when these
P-6
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expectations are clearly defined, rules are consistently enforced and consequences
are firm yet reasonable. (Morgan Middle School 2001-2002, p. 12)
c) At Foothills Middle School, we believe that all students should have the
opportunity to learn free from fear, harassment and distractions. As a school, we
are committed to working together with students and parents to establish the best
possible learning environment. It is our belief that everyone at Foothills Middle
School should have a mutual respect and courtesy for one another so we may all
share in a quality school experience. (Foothills Middle School, 2000, p. l 0)
d) At Snoqualmie Middle School we believe that school must be a safe place for all
students and staff. Developing appropriate behavior is a learning process. School
climate is enhanced by requiring appropriate student behavior. Students are
responsible for their actions. Effective discipline is progressive and consistent
and parents are an integral part of the student/school partnership. (Snoqualmie
Middle School, 2001-2002)
Students' responsibilities at school. Specify general expectations of students

when they are on campus or at a school function. As a general rule, students are expected
to:
a) Respect each other, all teachers, visitors and members of the community.
(Santa Elena Primary-Catholic Public School, 2001)
b) Respect all others, school rules and personal/school property; respond
appropriately to adult requests; and, participate as a student in a positive
purposeful manner. (Morgan Middle School, 2001-2001, p.12)
P-7

c) Conform to reasonable standards of socially acceptable behavior; respect the
rights, person and property of others; preserve the degree of order necessary for a
positive climate of learning; and, submit to the authority of staff and respond
accordingly. (Foothills Middle School, 2001, p.19)
d) Students can show positive behavior, and students are responsible for their
actions. (Snoqualmie Middle School, 2001-2002)
e) Show respect and cooperation to all people in the school environment; use quality
language; show respect for school and personal property; and work and play in a
safe manner. (Shelton View Elementary School, 2000-2001)
Teachers' role in emphasizing clear standards and enforcement measures.

a) Communicate clear rules and instruct students on how to follow them.
b) Inform and remind students on consequences of misbehavior.
c) Enforce rules promptly and consistently from the first day of school.
d) Provide support to help students improve their behavior.
e) Inform parents of consequences of both positive and negative behaviors.
Principals' leadership role in promoting and enforcing regulations. In her

summary of research on school improvement and classroom discipline, Cotton 1990
(updated 2001 ), outlined several ways in which principals can improve the quality of
discipline in their school:
a) Work to improve the communication with parents and the community on
maintaining school discipline.
b) Increase visibility and involvement in daily activities of the school.
P-8

c) Increase personal interaction with students.
d) Encourage teachers to handle classroom discipline and support their decisions.
e) Involve parents in students' disciplinary problems when appropriate.
f) Plan and arrange for staff development activities in classroom management.

Parents/Guardians responsibilities in tlte learning process. It is important for
schools to encourage parents to become actively involved in the school community and
the discipline of their children. Parents/guardians can:
a) Ensure that students attend school regularly and punctually.
b) Make sure students are prepared when sent to school.
c) Participate in extra-curricular activities (sports, open-house, educational trips,
etc.).
d) Support rules and regulations of the school.
e) Cooperate with school authorities in their response to students' behavior.
Rules about expected student conduct and enforcement measures
An agreed upon list of prohibited behavior and consequences for violating rules is
very important. These are generally influenced by the school's philosophy and trends in
common behavior offences experienced within individual schools. The information
presented in Figure 1 is based on examples of selected prohibited behaviors that are
consistent with schools in Belize, and other commonalities shared by schools in
Washington State. A comparison of consequences and range of sanctions from these
schools are also included in the figure. As would be expected, the range of sanctions
varies from school to school for the same or similar offence. Furthermore, figure 2
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specifies additional rules that are usually enforced in some schools in Belize. Practical
information or procedures can be modified and adapted for your individual school.
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Prohibited Behaviors
Tardiness

.d Sch<

"deC

Santa Elena Primary School
All pupils are e:-..-pected to be on the school
con1pound by 8:25a1n and 12:55am.
In case of lateness students will stay after
3:30 to complete work.

Morgan Middle School
Have parent/guardian call itrunediately
or bring written note from then1
explaining \vhy.
3 - 4 tardies - 30 111i11utes detention
S - 6 tardies - after school detention

Moses Lake
Elementary School

Foothills Middle School
School day begins at 8:00a.m. and
ends at 2:45p.n1.
Each teadter may deterntine \vhat
constitutes a tardy once students
are in their class.
Tardies will be handled through
school discipline.
Excused absences - student have
right to make up missed work.
Unexcused students forfeit the right
to make up \Vork.
l n in a ntonth - school inform
parent.
2nc1 in a month - parent conference.
5th in a month or 10th in a year refer to district commwiity
truancy board.

1n

-

&udent/teacher

conference.

znd - !.tudent/teacher/ parent

conference.
3rd - student/tead1er/
parent/principal conference loss oforivilege.

Absences

Written notetotead1er
Repeated absences- investigation.
No valid reason after investigation - refer
case to School Attendance Officer.

Unexcused-3 per year allowed and nllly
be assigned to detention/ suspension and
credit for assignments missed is optional.

Dress code

Unifonns required
Written note from parents to teacher if
unavailable and neat and proper clothes.
Male - maintain a proper haircut
Females- no make-up, nail polish and
Jimitedje\velry.

Students must maintain appearance that
is not distracting or disruptive to
educational process.
Inappropriate dress - sagging, beach
wear, gang-related attire, undergarments
showing, etc.

Wearing any covering on head is
prohibited - hats, bandanas,
scarves, etc.
Clothing articles that reveal
inappropriate areas of shoulder,
back, chest, waist and upper tl1ighs
are prohibited.

Inappropriate dress or
appearance1rt - student/teacher
conference.
2rn1 - principal/teacher/ student
conference. Parent notified.

Defiance of school
authoritydisobedience

Disrespectful students \Viii make fonnal
apology to parties concerned.
If behavior continues - referral to
disciplinary committee or be advised to a
counseling program

Individual teacher discipline

School discipline.

1rt - tead1er /student
conference. Principal notified.
Loss of privilege.
2nc1 - parent/teacher/
principal conference. Loss of
privilege. Possible short term
suspension.

Closed campus and
school hours

Pupils are expected to leave school
compound by 4:30p.1n. Unless they have a
valid excuse - ·warning.
Repeated offence - conference with school
authority,
Be home by 9:0Dp.m., or
parent/teacher/principal conference.

Students 111ust have teacherpennission to
report to a classroont before 8:00a.n1.
School is dis1nissed at 3:00p.m., and
students are requested to leave building
at that time unless staying for after
sd1ool activity or appointment.

Excused - no penalties
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Students are expected to enter
building early for classes and are
expected to leave after the 2:45p.m.
bell in the afternoon.
Students needing to leave class
during class time must bring note
fro111 parents.

Prohibited Behaviors

Santa Elena Primary School

Assault on another
person with intent to
inflict bodily hann

Failure to adhere to rule will result in
repairing the da1nage or paying for the
dan1age.

Placement on discipline ladder (see

Possible expulsion and referral to

Figure3).

non - school agency.

Not tolerated at school and will be dealt

Short-term suspension.

with S\VifUy.
Placement on discipline ladder.

Long-term suspension.
Possible expulsion.

Students are liable for damage.
Acts of vandalism \Vill result in

School disdpline.
Possible short-term suspension

Moses Lake
Elementary School
Contact parents,
Possible referral to counseling.

Tead1ernotified.
Teacher/child conference.

Loss of privilege.

suspension from school.
Discipline ladder and possible
suspension front school.

Theft- stealing or
taking another's
property by threat or
force

Short-term suspension.
Long-term suspension.
Possible expulsion.

In - parent/teacher/dtild
conference. Notify principal.
znd -parent/teacher/dtild
principal conference. Loss of
privilege.
yd_ counseling. Short-term
susoension.

Progressive discipline plan (see
Figure 3).

Cheating- copying,
plagiarism
Tobacco

Alcohol, and
controlled substances

Foothills Middle School

Possible expulsion and referral
to la\v enforcement.

Bullying- physical or
verbal harassment and
treats
Vandalism- damaging
or destroying property

Morgan Middle School

In - !day in-school suspension.
1 day out of school suspension.
3rd_ 5 days out of school suspension.

Short-term suspension.
Long-term suspension.

1n - Principal conference.
Parent contacted.
znd - parent/teacher/student
principal conference.

1st -parent/police, and/or agency contact
and pick up. Parent/student/ staff
conference. School discipline- 10 days
suspension. Prohibit involvement in
school activities.
znd _repeat procedures above with 30
da;rs suspension.
3r - repeat 1"' procedure -expulsion.

Long-term suspension or possible
e:-."Pulsion.

I rt - notify parents. Short-term
suspension and referral to
appropriate agency or
counseling.
znd - long-tenn suspension.
Continue counseling.
3rd - expulsion.

znd -

Conference with
student/parent/administration and proper
aut11orities. Repeated offences can result in
suspension or expulsion.
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Prohibited Behaviors

Santa Elena Primary School

Morgan Middle School

Short-term suspension.
Long-term suspension.
Possible expulsion.

Fighting- quarrelling
involving physical
alteration

Gang involvementbelonging to a gang
and engaging in gang
activities
Inappropriate display
of affection- se,.."Ually
oriented actions at
school or school
sponsored activities

Foothills Middle School

Conference with
studenUparent/administration and proper
authorities. Repeated offences can result in
suspension or expulsion.

11iis kind of behavior is not tolerated at
sdtool and will receive S\Vift

consequences.

Parental contact and placement on
discipline ladder.

School discipline.
Short-tenn suspension.
Long-term suspension

School discipline.
Shortwterm suspension.

Gambling on school
grounds

Shortwter1n suspension
Longwterm suspension.
Students caught with such objects will
face strict penalties and legal authorities
will be contacted as decn1ed appropriate.
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1• - denial of privilege and/or
isolation. Possible short-term
suspension.
2nd- short-term suspension.
Parent conference and
counseling.
3rd _possible long-term
suspension. Referral to
a" ...ronriate aPencv.

Short-term suspension.
Long-term suspension.
Possible expulsion.

Use of obscenity or
profanity- oral, written
or gestures

Possession of
dangerous objects or
weapons

Moses Lake
Elementarv School

Subject to suspension or expulsion.

1n - teacher/student
conference.
2 00 - teacher/student
conference. Parent contacted.
3n1 - teacher/student/parent/
principal conference. Loss of
privilege and possible shortw
term susnension.
1" - student/teacher
conference. Parent notification.
2nd - student/teacher
conference. Parent/principal
notified. Loss of privilege.
3rd_ student/teacher/parent/
principal conference. Possible
shortwterm suspension.

1ei. - Confiscate dangerous
object.Principal/teacher/student
parent conference, Police may
be notified. Possible shortw
term suspension.
2rn1 - Repeat above. Longwtenn
suspension.
3rd - Police notified.Expulsion.

Figure 2. Rules at Santa Elena Primary School in Belize.
a) Homework must be done neatly under parent/guardian's supervision and
thereafter signed. Failure to present homework will result in detention. After
three warnings parents will be asked to supervise their students work at school.
b) Every Catholic child must attend mass on Sundays. Children of other
denominations must attend their religious services at their place of worship.
Church cards are to be signed by teachers or pastors.
c) Pupils are not to enter clubs, pool rooms, etc., except in the event of a wedding or
family function. Contrary to this rule, parent/guardian will be asked to a
conference with the administration. Repeated offenders will be placed on
working suspension of 1-3 days after notifying parents.
d) Any form of suspected abuse discovered or detected on a child will be referred to
the proper authorities.
Progressive disciplinary measures
The level of discipline measure should depend on the type of the offence and the
schools' agreement on consequences. The schools cited in this unit use various
systematic approaches, most of which involve progressive steps for responding to
students' offences.

Examples ofprogressive discipline measures in schools.
a) Morgan Middle School
Students involved in prohibited behaviors will be dealt with by the assistant
principal or principal with possible referral to civil authorities. Suspensions will be
imposed and future incidents will lead to long-term suspension and/or expulsion
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depending on the severity of the incident. The point of entry into this process is based on
the type of offence.
Process
Step 1

Lunch detention

Step 2

After-school detention (1 hour)

Step 3

In-school suspension

Step 4

Short-term suspension ( 10 days)

Step 5

Long-term suspension (more than 10 days)

b) Foothills Middle School
The range of sanction options administrators can use in disciplining students is
progressive and repeated offences in any one category or combination of categories will
result in more severe sanctions. School discipline refers to any form of corrective action
other than suspension, expulsion or emergency expulsion.
Process
Step 1

School discipline

Step2

Short-term suspension ( 1-10 days)

Step 3

Long-term suspension (more than 10 days)

Step 4

Expulsion/emergency expulsion

Step 5

Notification non-school agency

c) Moses Lake School District.
Severity of any discipline action may result in police involvement in addition to
the school discipline outlined. Parent/guardian notification is for all actions.
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Process
Step 1

In-school discipline and conferences

Step 2

In-school discipline/optional short-term suspension (10 days or
less)

Step 3

In-school discipline/optional short-term suspension, long-term
suspension or expulsion

d) General Example.
Process
Step 1

Classroom intervention/teacher sanction

Step 2

Informal conference - student/teacher/principal

Step 3

Formal conference - student/teacher/principal/parent

Step 4

In-house suspension - student is removed from class and performs
community service on school grounds

Step 5

Suspension from school (no more than 10 days)

Step 6

Expulsion - written report to the District Education Officer

A progressive school-wide discipline policy specifies a range of sanctions for
dealing with students offences. Usually teachers are expected to handle initial discipline
problems in their classroom, unless violations persist or involve exceptional misconduct.
Common features of an effective school-wide behavior management system
School-wide behavior management systems. These systems will function more

effectively and benefit the school more ifthe following common features are applied:
a) Team focus and shared leadership with total staff commitment.
b) Clearly defined rules and expectations.
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c) Consistent steps for reinforcement.
d) Consequences for positive and negative behavior.
e) Communicating expectations to teachers, students, parents and community.
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SECTION II
PROGRAMS FOR ENCOURAGING AND RECOGNIZING
GOODSTUDENTBEHAVIOR

Sow an idea, and you reap an act;
Sow an act, and reap a habit
Sow a habit, and you reap a character;
Smv a character, and you reap a destiny.
-Anonymous

The Handbook of Policies and Procedures for School Services in Belize, Ministry
of Education 2000, described the national goal for education as oriented towards "the
lifelong acquisition of knowledge, skills and attitudes for full personal development and
for active participation in society"(p.178). People have civic and moral responsibilities in
any society or setting, including the school environment. Belizean students come to
school from diverse social, cultural and economic backgrounds, making the schools'
responsibility in shaping character an even more challenging task. Character building is a
continuous process involving teaching, modeling, encouraging, and practicing
appropriate behavior.
Burnett and Rusnak (1999) suggested that developing character is a joint
responsibility of families, schools, churches and local communities and groups. A caring
school can be the leading agency in fostering good behavior among students. They
recommend several criteria for integrating character education in schools:
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Tlzrouglz responsible action. Schools can implement activities and programs to

encourage appropriate and responsible behavior.
Tl1rouglz positive interaction. Schools can provide opportunities for students to

develop healthy habits and relationships through constructive interactions with peers,
teachers and community members.
Tl1rougli consistent patterns of action. Schools can encourage students to

commit to positive values and act on them consistently.
Characteristics of schools that encourage and recognize students' behavior.
ldentijj> and teach values to students. It is significant for students to develop a

clear understanding and meanings of different values if they are to be expected to
demonstrate actions or behaviors that are consistent with these values. The virtues listed
below-either verbatim or paraphrased- are used by North Springs Elementary (Columbia,
SC), and can serve as a guide for classroom and student activities, but schools are
encouraged to identify additional value items:
a) Caring/ Compassion To feel concern for others and for living things.
b) Cooperation

To work together toward a common goal.

c) Courage

To act according to one's belief; to do the right thing even though
it's unpopular, difficult, or dangerous.

d) Effort

To try your best.

e) Flexibility

The ability to alter plans when necessary.

f) Honesty/Integrity

To be sincere to yourself and others.

g) Initiative

To do something because it needs to be done.

h) Organized

To plan, arrange and implement in an orderly way.
P-19

i) Patience

To wait calmly for someone or something.

j) Perseverance To continue in spite of difficulties.

k) Problem Solving
1) Respect

To seek solutions in difficult situations.

Includes self-respect; respect directed towards inanimate things,
ideas or people.

m) Responsibility To be accountable for your actions; includes personal and
public responsibility; students have a responsibility to learn.
Clarify, practice and model appropriate and desirable behaviors. There are

a variety of activities that schools can use to promote these values among students:
a) Word of the week.
On Monday of each week a different value is defined and
discussed in classrooms and students brainstorm ideas and examples.
Throughout the remainder of the week teachers can link classroom
activities to the word's meaning using journal entries, role play, etc. (Allen
Elementary School, 1995, p. l)
b) Exhibit values and meanings in classrooms and throughout school using posters,
fliers, etc.
c) Use the value words in daily language.
"Cleaning the classroom shows responsibility and respect for school. .. ,"
"I demonstrate courage when ... ,"
"I am responsible for .. .,"
"I demonstrate effort by .. .,"

"I show initiative when ... "
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d) Establish a school pledge.
Shelton View Citizenship pledge

I promise to be a good citizen at Shelton View Elementary by being
responsible for my actions. I will treat others as I would want to be treated
and act as a positive role model. In addition, I pledge to respect diversity
in all people, while recognizing our commonalities.
e) Lead by example.
Show empathy
Be firm but fair
Be honest with students
Address students respectfully
Admit when you make a mistake
Assist them with chores when possible
f) Hopkins (1997) activities for exploring values among students:

Rules of virtue

Tell the truth
Be caring
Respect others
Be responsible for what you do and say
Be brave enough to do the right thing and ask for help when you need it
Sharing stories about

Being brave
Someone they respect
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Feeling sad or happy for something or someone
Telling the truth, even when it was difficult to do
Taking responsibility for something they said or did

Deciding what could happen next
Students can respond to scenarios through discussion, drawing or writing
or role playing and drama. Encourage students to take opposite points of
view in activities and discussions. Teachers can create appropriate
scenarios to match the level of their students.
You believe somebody is being cruel by making fun of a student during
recess. What could happen next? Why?
You find a pencil on the ground. What could happen next?
You are playing with some friends and someone falls. What could
happen next?
You forgot to do your homework and your teacher is walking around
collecting it. What could you do? Why?
You borrowed a book from your teacher or the library and spilled water on
it. What could you do? Why?
Establish school-wide recognition programs. Schools can show appreciation
to students for practicing good behavior through programs that support and develop good
habits and behaviors in curricular and extra curricular activities.
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a) Student of the week program.
Trent Elementary School and Morgan Middle School
This program is designed to recognize students who demonstrate personal
growth by showing efforts towards good behavior or treating other
students and their school with respect. Every week a student who is caught
showing these behaviors is chosen from each classroom and names are
sent to the office on Fridays.
Awards include:
Names posted on school's bulletin board
Good behavior slip sent home to parents
Students honored in assemblies and bulletins
Certificate of kindness (see Appendix C)
Students' names are entered into a box for a monthly drawing of three
student prizes
b) Put-em-up Program.
Morgan Middle School
The purpose of this program is to recognize positive student behavior and
foster respect, good citizenship, and help improve school climate. Each
week any member of staff who witnesses a random act of kindness
throughout the day from one student to another student or towards a staff
member can recognize this by filling out a Put-em-up form. (Schools can
design their own forms)
Awards include:
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Name in bulletin
Award notice sent to parents
Place names in the drawing of a grand prize at the end of each term
It is important for school officials to take time to inform parents and community
on what types of positive programs and activities are being used in classrooms and
schools. Other considerations include writing, calling or visiting parents to praise their
children demonstrating good behaviors.
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SECTION III
ESSENTIALS OF EFFECTIVE CLASSROOM MANAGEMENT
There are numerous factors that determine the effectiveness of classroom
management. In a review of literature conducted by Emmer and Stough (2001) they
concluded that when teachers established guidelines for behavior, planned and taught
routine procedures for class activities, and monitored student behavior so that initial
problems were corrected before inappropriate behavior could be established, they
achieved greater academic success and spent less time dealing with discipline. A self
evaluation survey is an excellent way for teachers to look at their effectiveness and make
improvements (Appendix D).
Jones (as cited in Charles, 1999), also proposed that the function of discipline is to
achieve students' learning in a positive classroom environment. He recommended several
techniques in maintaining good behavior management: (a) providing an organized
classroom structure, (b) using body language in, and (c) positive support systems for
individual students. In order to establish modified classroom management the following
processes are necessary:
Develop classroom rules
According to Canter and Canter (1995), setting classroom rules is essential for
successful classroom management. Teachers can either set rules before the first day of
school or develop them cooperatively with students. Rhode, Jenson and Reavis (1998)
recommended specific guidelines for teachers to follow when developing classroom
rules.
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Cltaracteristics of successful classroom rules.
a) Explain to students why it is necessary to have rules.
b) Classroom rules should be kept to no more than five to eight rules.
c) Keep rules short and understandable. Use pictures to illustrate the rules for
younger kids.
d) State rules positively when possible.
e) Keep rules simple and specific.
f) Rules should describe observable and measurable behaviors.
g) Use large readable print to display rules where they can be easily seen in
classrooms.

h) Specify positive and negative consequences of rules.
i) Explain the rules to class using relevant examples.
j) Give copies of rules and consequences to students and parents.
The following practical examples of appropriate classroom rules were drawn from
a variety oftexts and school resources. Teachers can use them as reference when
developing their own classroom rules. It is important to emphasize that rules should be
based on desired behaviors of the individual class level.

Examples of appropriate classroom rules.
a) Morgan Middle School
Be seated and prepared to work with necessary materials when the bell
rings.
Be attentive and respond appropriately to staff requests.
Tum in completed assignments when due.
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Respect all others and personal/school property.
Participate in a positive purposeful manner.
b) Snoqualmie Middle School
Show a positive attitude at all time.
Arrive promptly in class prepared to learn.
Bring all necessary materials daily.
Participate in class activities - speak and listen when appropriate.
Give every assignment your best effort.
Show respect for everyone in the class.
Cooperate with your teacher.
c) Columbia Elementary School
No talking when a teacher or student is talking.
Keep hands, feet and objects to yourself.
Be respectful while others are talking.
Be ready when the teacher gives a signal - 5,4,3,2,1,0.
Stay in seat, unless you have permission.
d) Rules recommended by Canter's (as cited in Charles 1999). (p.90)
Follow directions.
Keep hands, feet, and objects to yourself.
Do not leave the room without permission.
No swearing or teasing.
No yelling or screaming.
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e) Allen (1996) list of rules. (p.5)
Follow directions the first time.
Raise your hand to be recognized.
Be prepared.
Respect others and their possessions.
Keep criticism positive.
Keep area clean.
Use proper language in class.
Be an active listener.
Instructional strategies
Jones and Jones (as cited in Charles 1999), categorized several instructional
management skills that enhance instructional and behavioral management effectiveness.
Room arrangement.

a) Seating should be arranged with students facing the teacher. This can be done by
using a row, circle, square or U-shape.
b) Students should be able to see and hear the teacher clearly.
c) Arrangements should be flexible enough to facilitate small or large group
discussions.
Appropriate use of body language. Jones also emphasized the importance of

body language in maintaining good classroom control.
a) Eye contact
Establish eye contact to express that you are alert and in control. Glancing
across the classroom and locking eyes with students gives them an instant
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message of agreement or disagreement. Eye contact also suggests that you
are interested in the listener.
b) Physical proximity
Usually students further away from the teacher are the ones who
misbehave. Moving around the room and keeping close proximity with
students helps to keep their attention and reduce problem behavior.
c) Facial expression
Facial expressions can be used as a substitute for words in showing
interest, agreement, and excitement, as well as support for appropriate
behavior or student achievement. A warm smile expresses affection and
acceptance while a frown communicates displeasure or dissatisfaction to
students. This communication technique is useful for teachers to send
variety of messages in the classroom.
d) Posture
A teacher's posture can be taken as a sign of boredom, fatigue,
enthusiasm, or excitement in the classroom. They need to be conscious of
how postures are perceived by students, as this can affect the classroom
atmosphere. Teachers should always try to reflect confidence and
openness by maintaining a calm and comfortable composure.
e) Voice
Avoid monotony by varying the pace and pitch in voice. This will help
prevent boredom, student frustration, and misconduct. Pausing
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occasionally allows time for reflection, getting attention or emphasizing a
point.

Give clear instructions. Clear instructions should inform students on what to do,
how to do it, why they are doing it, when it should be done, where to go for help if
needed, and what to do with completed work.
a) Provide verbal and written instructions when possible.
b) Explain specific instructions.
c) Have students record instructions.
d) Give examples using instructions.
e) Ask clarifying questions.
Apply attention getters.

a) Palm up for silence.
b) Tapping on a desk or blackboard.
c) Blow a whistle.
d) Color coded cards.
Red indicates stop working or silence.
Green indicates proceed.
e) Thumb signs.
Thumbs up indicates agreement.
Thumbs side ways indicates maybe.
Thumbs down indicates disagreement.
f) 5,4,3,2, 1 in a clapping pattern.
g) 1,2,3 all eyes on me.
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h) Countdown after a group activity.
5 start restoring order.
4 proceed with clearing.
3 gather your belongings.
4 return to seat.
5 be seated.
i) Stop! Look at me! Listen to the directions!
Maintain students' interest.
a) Actively engage students within three minutes of the lesson. Some warm-up
activities can include brain teasers, challenging questions, creative surprise, quiz,
word puzzle, thought questions, or brainstorming, etc.
b) Use a variety of instructional activities and content to accommodate different
learning styles.
c) Use creative props whenever possible.
d) Avoid lengthy discussions with individual students.
e) Convert lengthy activities into smaller, more manageable steps.
f) Identify nonverbal cues that show signs of boredom or confusion among

students.
g) Provide smooth transitions so that students are prepared to be actively involved
in next lesson. Posting a daily schedule clarifying assignments can help ease
transitions.
h) Provide students with timely breaks.
i) End each lesson by summarizing main concepts.
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Provide useful feedback.
a) Provide sincere and immediate feedback.
b) Teachers should indicate appreciation for students' efforts or improvement.
c) When expressing feedback consider students privacy by using close proximity
and soft voice.
d) Feedback should be related to the assigned task.
Wiles and Bondi (1998) presented a variety of ways to praise students. (p.130)

Effective praises
a) You're on the right tract.
b) You're doing just fine.
c) You make it look so easy.
d) Good thinking.
e) You're getting better every day.

t) Keep on trying.
g) I'm happy to see you working like that.
h) Great effort today.
i) That's quite an improvement.
j) You figured out that quickly.
k) Your behavior has really improved.

I) Good remembering.
m) You're really concentrating.
n) I knew you could do it.
Canter and Canter (1995) suggested that teachers need to identify ways of
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(

reminding themselves to continuously recognize positive behavior.
Developing a positive reminder plan.

a) Keep notes to remind yourself to catch students being good.
b) Set a praise target for your class.
Try to praise a specific number of students daily so that by the end of the
week you've praised every student.
c) Set a target number for positive notes sent home daily (1-2). Sending positive
feedback home motivates students and helps to build relationships with parents
(see Appendix E). Try to contact every child's parent by the end of each term.
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SECTION IV
IDENTIFYING PROBLEM BERAVIORS AND INTERVENTION STRATEGIES
An essential component of classroom behavior management is to identify the

causes and types of misbehaviors and their intervention strategies. This section will be
organized to include:
1) Causes of misbehavior
2) Types of misbehavior
3) Common examples of problem behavior
4) Behavior intervention strategies
Causes of misbehavior
a) Boredom
b) Frustration
c) Unclear rules
d) Lack of self-control
e) Escape work
f) Attention

g) Power
T:i11es of misbehavior
Teachers deal with misbehavior daily, and according to Charles (1999) there are
five general types of misbehavior that are listed below in an escalating order of severity:
Off task
Class disruptions
Defiance of authority
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Immorality
Aggression

In a National Conference on Alternative Methods of Child Discipline held in
Belize in 1999, a list of some commonly displayed behavior problems was identified.
These behaviors were sorted and placed into the five types of misbehavior:
Types ofproblem behaviors.

a) Offtask.
Gazing
Refusal to work
Not doing homework
Playing around during class
b) Class disruptions.
Shouting
Talking out of turn
Getting out of seat and walking about
Quarreling
c) Defiance of authority.
Non compliance/Refusal to follow instructions
Disobedience
Disrespect
d) Immorality.
Cursing/swearing/obscene language
Stealing
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Cheating
Dishonesty
Gossiping
e) Aggression.
Physical or verbal attack towards the teacher or other students
Vandalism
Fighting
Bullying
Teasing
Behavior intervention
There are many behavior intervention models used in classrooms, but no single
strategy or consequence is a solution for all misbehavior. Curwin and Mendler (2001)
suggested that a sound principle of dealing with specific problem behaviors is applying
logical consequences. They advise that consequences function best when they are: (a)
clear, (b) include a range of alternatives, and ( c) related to the rule.
Behavior itttervetttions using range of alternatives.

a) Gazing
Technique 1

Try to use a one on one approach with the student.
Try to get them to attempt the task, as they might just be afraid of failure.
Have them complete work not finished during class time, during recess or
after school.
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Other suggestions
Spend time with student to identify the problem.
Do not exclude student.
Be kind but firm with the student.
Get them involved in physical activities in the classroom to keep them
active.
b) Refusal to work

Technique I
Find out if the withdrawn behavior is recent or has been going on for some
time.
Ask questions such as why, what and how.
Find out if the student can do the assigned work.
Identify ifthe student's behavior show signs ofhe/she having a problem.
If the student cannot do the work:
Provide individual or peer support for the student.
Use this information to set goals for the student.
Discuss goals with students.
Provide feedback to student about his/her progress.
If the student can do the work:
Give the student the option to either complete the work or stay
during recess or after school to complete it.

Other suggestions
Make expectations and results clear.
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Remain calm.
Establish contact with student.
Show them that the expectations are fair.
Develop a realistic goal for student.
Be consistent in dealing with the student.
Recognize or use positive reinforcement when the student shows small
improvement.
c) Not doing homework
Technique I

Loss of recess time to complete homework.
Technique 2

The student must submit homework by the end of the day.
Remain after school to complete work.
Find out from student why he/she didn't complete homework.
Meet with parent and student to design a plan to get homework done.
Other suggestions

Find out if the student has the ability to complete the assignment
If necessary, arrange to provide help for the student.
If necessary help the student and parents to design a homework schedule

(see Appendix F).
d) Shouting
Technique I

Student is placed on time-out to decide on a plan of action for keeping
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voice at appropriate level.
Rejoin the group after regaining control.

Other suggestions
Use signals to cue student when he/she is being too loud.
Use positive reminder for student to use softer voice.
Provide opportunity for student to be loud; drama, role playing,
and making class announcements.
e) Talking out of turn

Technique I
Establish sequence of consequences:
Verbal warning
Discuss problem quietly with student
Time-out from the group until they agree not to interrupt the class again.

Other suggestions
Have students brainstorm on ways of participating without being
disruptive.
Assign student to a seat near you.
Decide on signals to let the student know that it's not their turn to
talk.
Recognize student when he/she is following classroom rules
regarding talking out of turn.

P-39

f) Getting out of seat and walking about

Technique I
Warning.
Remind student of the class rule.
Give the student options to choose from to either return to seat or be
placed in a seat near you and make up time wasted during recess period or
after school.
Other suggestions
Try to involve the student in physical activities in class to direct
energies.
Develop clear daily classroom routines: when bell rings, roll calling, using
bathroom, turning in assignments, sharpening pencils, drinking water etc.
g) Quarreling
Technique I
If not escalated to an uncontrollable level:

Remain calm but firm.
Establish eye contact with student/s and give them options to
choose from:
They may choose to stop quarreling or go to the time-out area to
calm down.
Postpone questioning and inform students that you will meet to
discuss the behavior during recess period or at the end of the day.
Talk to the student/s to find out the problem.
P-40

Have student/s develop plan to implement problem solving steps.

Technique 2
If quarreling has escalated to an uncontrollable level:

Remain calm.
Separate students.
Get help from another teacher or principal.
If available, follow school policy.

Inform parents.
Have student/s develop plan to implement problem solving steps.

Other suggestions
Teach students problem solving techniques (see Appendix G).
h) Non compliance/ refusal to follow instructions

Technique I
Warning.
Remind student of rule and remind him/her of expected behavior.
Use physical proximity strategies and establish eye contact with student
when you give instruction.
Give student option to either comply or experience consequences.
Consequences may involve:
Loss of privileges.
Sending student to time-out area until they are ready to follow
instructions.
Make up time lost after school.
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Other suggestion
Meet with student to identify if there is a problem.
Discuss problem solving strategies with student.
If student persists with the behavior consider sending to principal or

applying school wide policy.
i) Disobedience
Technique 1
Warning.
Remind student of rule and remind him/her of expected behavior.
Place yourself at the child's level and establish eye contact before talking.
Give student the option to either comply or experience consequences.
Depending on the behavior, consequences may involve:
Loss of privileges.
Separating the child from the situation or activity.
Sending student to time-out area until they are ready to behave
appropriately.
Make up time lost after school.
Other suggestion
Develop gestures or signals to communicate activities with
student.
Stay calm.
Meet with student to identify ifthere is a problem.
Discuss problem solving strategies with student.
P-42

j) Disrespect

Technique I
Warning.
Identify consequences for disrespect.
Time-out area for a few minutes to reflect on behavior.
Allow student to return to the group after apologizing.
Other suggestions
Take time for teach students appropriate behavior.
Apply mutual respect.
Stay calm.
Approach student and handle disrespect quietly.
Keep the responsibility on the student.
k) Cursing/swearing/obscene language
Technique I
If not escalated to an uncontrollable level:

Remain calm but firm.
Establish eye contact with student and give them options to choose
from.
The student may choose to stop using inappropriate language or go
to the time-out area to calm down.
Postpone questioning and inform students that you will meet to
discuss the behavior during recess period or at the end of the day.
Talk to the student/s to find out the problem.
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Have student/s develop plan to practice using more appropriate
words.
Technique 2
If cursing has escalated to an uncontrollable level:

Remain calm.
Separate student.
Get help from another teacher or principal.
If available, follow school policy.

Inform parents.
Have student/s develop plan to practice using more appropriate words.
Other suggestions
Control your anger.
Caution student and inform him/her that such language is
unacceptable.
Inform them that swearing affects you and the rest of students in
the class.
Use a signal to indicate that language is inappropriate or suggest substitute
words when student swears.
I) Stealing
Technique 1
Don't ignore the act.
Give the student an opportunity to return item before leaving at
the end of the day.
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Deal with the student privately.
Allow the student to find a way to make amends to himself/herself and the
victim.
Inform office and parents.
Other suggestions
Stay calm.
Share with the class how it makes a person feel when something is stolen
from them.
m) Cheating
Technique I
Don't make a public accusation.
Establish eye contact with the student when you start talking about the
behavior during test or your thoughts of him/her not being totally honest
on the paper.
Try to determine why the student felt the need to cheat.
Let student demonstrate how well they have mastered the material by
assigning them a written report, etc.

If there is a school policy on cheating send student to main office.
Technique 2
Teach students good study skills and habits.
Have the class come up with ideas on how to solve cheating
problems.
Provide examples of questions beforehand to indicate what to
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study.
If a student cheated, be straight forward with him/her.

Other suggestions
Punishment doesn't necessarily help.
Don't be afraid to question if you suspect cheating.
n) Dishonesty

Technique 1
Don't ignore the lying.
Meet with student privately to discuss the problem.
Concentrate on solutions rather than blame.
Try to find a reason for the lying.
Have student develop a plan using problem solving technique.

Other suggestions
Try to build a relationship with the student.
Brainstorm with class ways to avoid lying.
o) Gossiping

Suggestions
Have students share their feelings when they are the target of
negative gossip.
Have students brainstorm for ways of dealing with gossip:
Refusing to listen.
Finding a solution to the problem.
Walking away if gossip continues.
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p) Physical or verbal hostility towards the teacher or other students
Technique 1
If hostility has escalated to an uncontrollable level:

Remain calm.
Remove student from situation. Send to the principal.
If available, follow school policy.

May involve a formal meeting with parent, student teacher and
principal.
Have student/s develop plan to implement problem solving steps.
Other suggestions

Provide opportunities for success.
Contact parents early regarding the student's behavior.
Show student that you are concerned.
Reinforce any positive behavior.
q) Vandalism
Suggestions

Whenever possible let them repair, replace or compensate for the item.
For serious damages to school property, apply school policy.
r) Fighting
Technique I

Remain calm.
Immediately remove child from situation.
Identify the problem from each student.
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Inform them that fighting is unacceptable.
Contact the parents about the behavior.
Have students develop plan using problem solving techniques.
Other suggestion
This behavior is usually requires getting help from another teacher or
sending the students to the principal.
s) Bullying
Suggestions
Use delay by keeping student after class to discuss consequences.
Inform them that bullying is unacceptable.
Establish a one on one relationship with the student.
Be tender instead of rough with the student. Often times this is
what they really want.
Seat them next to someone of the opposite sex.
Provide them with challenging responsibilities to direct his/her
actions.
Provide activities to bring out his/her leadership.
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Appendix A

What We Need to Resist!Faculty Thinking
F acuity thought - I have difficulty giving praise and acknowledging appropriate
behavior.
A better replacement thought - I recognize the power of praise and acknowledge
appropriate behavior, and I will practice being sincerely positive, encouraging and
supportive.
F acuity thought - IfI am too permissive as a teacher, the students will take advantage of
me; therefore I must police my students.
A better replacement thought - As a teacher I need to convey to students that I care about
them and want them to succeed; thus, I will not be passive or aggressive, but I will be
assertive.
Faculty thought -I have always thought/disciplined this way and I cannot change now.
A better replacement thought - I am a flexible, vital, growing, constantly learning
professional who is open to experimenting with new, tested, substantially sound
improvements in teaching and learning.
Faculty thought - If only today's students were like students were years ago.
A better replacement thought-Today's students are today's students, reflective of the
problems, triumphs, strengths and weaknesses of our current society.
Faculty thought - Behavioral techniques are difficult to learn.
A better replacement thought - Behavioral techniques are easy to learn and implement.
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Faculty thought - It is impossible to get the parents of my students involved in school
activities.

A better replacement thought - I will be creative in searching for students' parents to get
involved in school activities and will expect to be successful rather than resign to failure.
(Harlan 1996, p. 202-208)
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AppendixB

We Need to Resist II - Punishment
Faculty thought - Punishment eliminates behavior.
A better replacement thought - Punishment suppresses behavior more typically than
eliminates behavior.
Faculty thought - Punishment is useful in teaching a student what to do.
A better replacement thought - Punishment focuses on negative, on what not to do, and
therefore is an inefficient way to teach students what to do.
Faculty thought - Fear of punishment will result in students acting appropriately.
A better replacement thought - Fear of punishment typically results not in students acting
appropriately but rather in avoidance behaviors like lying, sneaking, hiding, and
concealing to avoid punishment.
Faculty thought - Punishment is an approach demanded by parents.
A better replacement thought - Parents want school authorities to teach, protect and
manage students through appropriate and successful measures.
(Harlan 1996, p. 213-218)
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Appendix C

Certificate of Kindness Award
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was found this day to have committed one or more acts of kindness,
helping make our school a friendlier, more caring community.

Date

Witness
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*
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*

**
**
*
*
********************************
Adapted from Partin 1999, p.46
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AppendixD

Behavior Management
Self Evaluation Survey for Teachers
This self evaluation survey will give teachers an indication of their classroom
management skiIIs and help them to identify areas which they may need to further
develop. It was adapted from original surveys presented by Brainard (2001) as
suggestions for classroom management.

Instructions
The responses for this self check range are from 1 - 4.
4 almost always

3 frequently

2 occasionally

1 almost never

a) I encourage good behavior by including positive and negative consequences
when establishing behavior standards.
b) I show respect and dignity to every student.

4 3 2 1
4 3 2 1

c) I attempt to prevent discipline problems by trying to identifying potential

4 3 2 1

problems before they occur.
d) My directions for activities to students are brief and clear.

4 3 2 1

e) I show students a variety of study skills to use when doing their homework.

4 3 2 1

t) When students are working on a project I move around the classroom to check
for student understanding and support.
g) I maintain high standards for students work and behavior.
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4 3 2 1
4 3 2 1

h) I use varied teaching methods and activities to accommodate different learning

4 3 2 1

styles.

i) I involve students in peer teaching and small group discussions.

4 3 2 1
j) I discuss and gather student input to form and establish fair standards.

4 3 2 1
k) I give feedback to classroom and homework assignments before moving to a new

4 3 2 1

topic.

1) I try to correct a discipline problem immediately and privately without
4 3 2 1

embarrassing the student.

m) I seek help from a peer or administration before a discipline problem escalates

4 3 2 1

into a bigger problem.
n) I am friendly and interact with all students not just a few.

4 3 2 1

o) When a student misbehaves I try to understand the reason for the behavior and
resolve that issue rather than just punish the student.

4 3 2 1

Total score - - - Average = Score/15
Your average score should be 2.5 or above. Ifit is below this value you should
identify statements marked 2 or below and further develop those areas. It is
recommended to strive for an average between 3.0 (frequently) and 4.0 (almost always).
Consider any changes that might bring you to the level you desire.
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AppendixE

Positive notes for Parents

This is a note for teachers to include personalized messages to parents regarding
their child's behavior. It was adapted from Canter and Canter 1995, p.75.
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AppendixF

Homework Plan
Teacher's Job
./ Provide instruction .
./ Provide deadlines .
./ Provide encouragement.
./ Provide feedback regarding work returned.

Child's Job
./ Keep track of books and assignments .
./ Start on time and allow enough time to finish work.
./ Do his or her own work with only limited assistance .
./ Turn in work on time .
./ Accept responsibilities for grades or other consequences.

Parent's Job
./ Establish a regular time for homework.
./ Establish a regular place for homework.
./ Provide necessary materials and supplies .
./ Provide limited instruction and assistance .
./ Establish logical consequences for non-compliance and follow
through.
This homework plan was adopted from Mackenzie, 1996 p.232.

P-56

Appendix G

Problem Solving Skills
Teaching expected behaviors is an important component of classroom
management, but students also help in making decisions about how to behave
responsibly. The following problem-solving skills were adopted from Canter and Canter,
1995.

Got a Problem

l) Define the problem.
2) Brainstorm as many solutions as you can.
3) Choose the best idea to try first.
4) Evaluate the results. Did you solve the problem?

If so, congratulations!
If not, try another solution.
5) Recognize that problems can be stubborn and solving them is hard
work. Don't give up until you frnd a solution that works.
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CHAPTER FIVE
Summary, Conclusions and Recommendations
Summary

This in-service training manual was designed to provide primary school principals
and teachers in Belize with alternative strategies of dealing with misbehavior. A review
ofliterature and school plans was completed and adaptable materials and procedures
were included as resources for schools. The manual addressed elements needed and the
importance of developing a school-wide plan, the significance of implementing programs
which support and recognize appropriate behavior, essential characteristics of effective
classrooms and practical classroom behavior interventions. The materials presented in
the manual were arranged for easy flow and interpretation for use by school principals
during in-service training or by teachers to identify and improve classroom management
skills which may need further development. The project was aimed at providing ways to
guide schools in improving students' behavior, thereby reducing incidents of misbehavior
and creating a more positive learning environment.
Conclusion

Based on information from relevant literature and through completing the project
it was concluded that:
I) With only 50% of primary school teachers trained, there is a need for in-service
training.
2) With the removal of corporal punishment as a discipline option for Belizean
teachers, the need for training in behavior management is critical.
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4) The foundation for a successful school year is determined by teachers'
preparation to deal with classroom management at the start of the school year.
5) Functional Assessment is a useful procedure in determining the function of
behaviors so as to identify appropriate interventions, but is currently beyond the
scope of most Belizean teachers.
6) There are many behavior management models which can be used to identify
strategies, consequences and solutions for behavior problems.
7) Classroom behavior management is primarily the responsibility of teachers and
therefore they should deal with most classroom misbehaviors.

Recommendations
For this manual to effectively serve its purpose, it is recommended that:
I) The techniques and materials in the manual be piloted at one school initially,
keeping a record of any variations pertaining to incidents and types of
misbehavior.
2) Local managers of other schools in which principals, teachers, and students need
additional assistance in making the transition from corporal punishment to more
positive approaches of dealing with misbehaviors be approached about
committing to use the manual to conduct in-service training.
3) Schools experiencing behavior problems with students consider adapting pertinent
strategies offered in this manual.
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4) Administration show support for staff development by making the commitment
and allowing enough time for in-service workshop training at the beginning and
throughout the school year.
5) Administrations consider compensating teachers for time spent doing in-service
training.
6) School staff discusses misbehavior and collaborate to decide on what kinds of
misbehaviors should be handled by referring to the main office and the kind that
should be dealt with in the classroom.

7) Staff works as a team to develop a school-wide plan and agrees upon procedures
for dealing with student behavior.
8) Teachers conduct a self-evaluation (see Appendix Din Chapter 4) in classroom
management skills at the start of the year and re-evaluate their progress
throughout the year:
August

1" evaluation

December

2nd evaluation

March

3rd evaluation

June

4Ui

evaluation

9) The thoughts presented in Appendices A and B in Chapter 4 are reviewed before
training commences and again at mid-year after using techniques recommended in
the manual to detect whether there is any change in opinion on classroom
management and punishment.
10) Teachers keep track of behavior incidents in their classrooms to
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determine whether the supporting techniques offered in the manual are helping to
make a difference.
11) Records are kept of office referrals to determine if the school-wide techniques
adapted have had an effect on the number and types of problem behaviors.
12) With the installation of 1,500 computers and internet service in Belizean
classrooms, a web page is designed for this project to offer national access to
Belizean principals and teachers.
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